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This is TRANSIt Guide. The document outlines the cur-
riculum of the training programme, connecting identi-
fied user needs with the Training Modules that will ad-
dress them. It reflects the full set of competencies that 
participants shall acquire by the end of each module. 
The training programme is aimed at guiding teachers on 
how to teach effectively while simultaneously enhanc-
ing students’ competences. It will focus on how teach-
ers can design activities that promote the enhancement 
of competences. The modular approach of the training 
program will allow (in parallel with the systematic map-
ping of needs) localisation of the approach in the imple-
mentation countries.

1.1 Scope
This deliverable is D3.2.2 and it offers a guide for train-
ees/teachers listing relevant educational activities. It 
reflects the full set of competencies that participants 
may acquire by engaging with the training modules.

1.2 Audience
This report is addressed to project partners and the 
school teachers all around Europe.

1.3 Definitions
Competence means “the proven ability to use knowl-
edge, skills and personal, social and/or methodologi-
cal abilities (attitudes), in work or study situations and 
in professional and personal development” (European 
Commission, 2006). 
Competence based learning implies, according to Bie-

mans et al (2004), creation of opportunities for stu-
dents and workers, close to their world of experience, 
in a meaningful learning environment where the learner 
can develop integrated, performance-oriented capabili-
ties for handling core practice issues.

1.4 Structure
Chapter 1: Gives an overview of this document, provid-
ing its scope, the definitions used and its structure. 

Chapter 2: presents shortly the initial concepts and 
state of the art review in the theme of competence 
based learning, the teachers needs analysis performed 
in TRANSIt,  the aims of the TRANSIt project, as well 
as the ways that the project will try to meet the docu-
mented teachers needs. 

Chapter 3: describes the TRANSIt Competency Frame-
work for Teachers designed based on literature review 
of existing standards. The framework contains three 
stages of competency identifying standards in the use 
of skills, knowledge and attitudes/values to different 
degrees.

Chapter 4: describes the TRANSIt Training Process, 
designed based on the needs analysis performed and 
the state of the art review from registration until final 
assessment with the optional delivery of an award sys-
tem based on Open Badges. The different steps are 
analysed, and the expected learning outcomes are pre-
sented. Finally, these expected learning outcomes are 

I n t ro d u c t i o n
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1 Introduction

associated with the TRANSIt Competency Framework 
for Teachers.

Chapter 5: describes the TRANSIt Programme Design, 
the training methodology, the cycles of training imple-
mentation, Activity Guidelines, thus expectation for 
teachers participating in the course as well as the ge-
neric Design of the Training Curriculum for the face to 
face workshops, that might be adapted for use in differ-
ent contexts/localised.

Chapter 6: describes the assessment processes of the 
training course, as well as description of the use of Open 
Badge. Taking part in the TRANSIt program involves 
learner’s participation in collaborative group work, dis-
cussion, designing and completing a wide range of tasks 
as they prepare work and lessons for their classes and 
schools. As the teacher works through the competency 
building module there will be opportunities for self-as-
sessment, peer assessment and tutor assessment. 

Chapter 7: presents the TRANSIt training modules avail-
able through the TRANSIt portal. For each Module there 
is a description of the aims and objectives followed by 
the sub-module titles contained in it. Each sub-module 
lists information on the learning activities and a descrip-
tion of the context and success criteria outcomes as-
sociated with completing it. Competency criteria are 
specified and associated with the sub-module to help 
the teacher to target a specific competency stage.  Also 
listed with each sub-module are resources for further 
studying; documents, articles, videos, podcasts or ex-
amples of best practice. 

Chapter 8: presents examples of Training Scenarios 
have been developed in order to be deployed during the 
seminar based training, as well as be available online 
for interested trainees to work at their own pace. The 
scenarios are provided as examples of learning strate-
gies and material content that could be adapted to edu-
cational situations and regional particularities. In this 
chapter, indicative Guidelines /Training Resources are 
introduced on how users can upload their competence 
based resources on the teacher communities created 

on ODS portal around the theme of competence based 
learning, as well as how to design their competence 
based cross-curricular learning scenarios following the 
ODS templates describing didactic approaches adapted 
for TRANSIt (including the description of competences).

Chapter 9: presents indicative user-generated content, 
that can serve as use cases for interested education 
stakeholders around the theme of competence based 
learning . These resources can be accessed through 
the TRANSIt portal (http://transit.cti.gr/moodle/), as 
well as the TRANSIt community and sub-communitites 
on ODS Portal  (http://portal.opendiscoveryspace.eu/
community/training-teachers-competence-based-edu-
cationtransit-73929). These indicative user generated 
learning scenarios cover a variety of subject areas and 
Transversal Key Competences, and have been created 
by participants in TRANSIt training activities.

Chapter 10: presents Conclusions. 
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In the context of the Agenda for New Skills and Jobs 
(European Commission, 2010), recent forecasts of fu-
ture skills’ needs anticipate an increase in jobs requir-
ing high- or medium-level qualifications. However, such 
qualifications need to be accompanied by key compe-
tences   that equip young people to work in intercultural, 
multilingual and rapidly changing circumstances and to 
contribute to creativity and innovation. The concept of 
key competences originated with the adoption of the 
Lisbon Strategy in 2000 and it resulted in the European 
Reference Framework (2006). Key competences in the 
EU framework are those that ‘all individuals need for 
personal fulfilment and development, active citizenship, 
social inclusion and employment’. The development of 
key competences should include both subject-based 
and transversal competences that will motivate and 
equip students for further learning.The key competence 
acquisition (KCA) by every young person is one of the 
long term objectives of the updated strategic frame-
work for European cooperation (ET2020, 2009). Most 
of the EU Member States are formulating and at least 
beginning to implement policies that move their school 
systems from being predominantly input led and sub-
ject-oriented towards curricula which include compe-
tences, cross-curricular activities, active and individual 
learning, as well as a focus on learning outcomes. Yet, 
these developments do not necessarily result in signifi-
cant, widespread changes in practice – that is, in how 
schools actually organise and provide learning experi-
ences for pupils. 

2.1 TRANSversal key competences
for lifelong learning
The transversal key competencies are a subset of the 
eight key competences identified in the European Refer-
ence Framework (2006). The competences are:

1. Communication in the mother tongue;
2. Communication in foreign languages;
3. Mathematical competence and basic competences 

in science and technology;
4. Digital competence;
5. Learning to learn;
6. Social and civic competences;
7. Sense of initiative and entrepreneurship;
8. Cultural awareness and expression

The key competences are all considered equally impor-
tant, because each can contribute to a successful life in 
a knowledge society. Many of the competences overlap 
and interlock: aspects essential to one domain will sup-
port competence in another. Competence in the funda-
mental basic skills of language, literacy, numeracy and in 
information and communication technologies (ICT) is an 
essential foundation for learning, and learning to learn 
supports all learning activities. There are a number of 
themes applied throughout the Reference Framework: 
critical thinking, creativity, initiative, problem-solving, 
risk assessment, decision-taking, and constructive man-
agement of feelings, play a role in all eight key compe-
tences (European Commission, 2008).

I n i t i a l  C o n c e p ts
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2 Initial Concepts

2.2 Teachers Needs
As mentioned before the policy developments do not 
necessarily result in significant, widespread changes 
in daily teaching practice. The difficulty is in all cases 
translating these policies into practice. The challenge 
of supporting such initiatives, harnessing that innova-
tion and bridging the gap between policy and practice 
on a wide scale is an issue. One of the core problems 
for the effective implementation of the above policies 
is the lack of initial education and training, as well as 
systematic support of teachers that could equip them 
with the skills and competences necessary to deliver 
KCA effectively. In fact the situation is even worse for 
teachers at secondary education since their training has 
not prepared them for the most part for holistic meth-
ods and cross-curricular teaching, although primary 
teachers may have more expertise in multidisciplinary 
approaches (Cluster Key Competences-Curriculum Re-
form Peer Learning Activity “Fostering Cross-curricular 
Key Competences for Creativity and Innovation, 2008). 
Moreover, we have to keep in mind that teachers need 
support in their everyday practice (training, institutional 
support, specific examples/good practice) and that they 
probably face difficulties in translating the policy into 
practice, especially when they don’t have the proper un-
derpinnings. New policies and practices must be there-
fore researched, developed and implemented to meet 
changing EU needs. 

The Analysis of User Needs Report shows that teach-
ers are generally open and positive towards enhancing 
the competencies of their students. They are interested 
in courses and workshops that can help them expand 
their knowledge about how to teach key competencies 
and how to assess the possible acquired competen-
cies. The majority of participants never or almost never 
used rubrics, peer assessment, role play, e-Portfolios 
and simulation as tools to measure the knowledge and 
skills of the students. The paper and pencil tests and 
the computer assignments are still the most commonly 
used assessment methodologies. Other needs identi-
fied include practical assignments to good practices to 
self-assessment and interaction with peer teachers and 
social networking opportunities.

2.3 State of the Art
The key findings from the State of the Art Report (TRAN-
SIt Deliverable D2.2) include the following:

•	 Hardware and software availability are slowly but 
constantly increasing and improving. 

•	 Competency-based learning and teaching are not 
broadly adopted in the countries that participated 
in the research. Austria and Spain adopted the 
competence model, while the Netherlands and Ire-
land base their educational structure on skills and 
knowledge, formulated in goals. 

•	 50% of students almost never use digital resourc-
es and learning materials. Digital resources such as 
exercise software, online tests and quizzes, data-
logging tools, computer simulations, etc. are still 
rarely used by students during lessons.

•	 The use of e-Portfolios is significantly undeveloped. 
E-Portfolio (electronic portfolio) is a collection of 
electronic evidence assembled and managed by a 
user, usually on the web.  

•	 A willingness to adopt a competence-based ap-
proach is evident. Assistance to make this a reality 
will be required. 

•	 It will be necessary to take the differences in avail-
ability of resources and approaches to teaching and 
learning in the different countries, into considera-
tion when developing TRANSIt training.

2.4 The TRANSIt Project 
The aim of the TRANSIt (TRANSversal Key Compe-
tences for lifelong learning: Training teachers in com-
petence based education) project is to have a positive 
impact on the development of students’ key competen-
cies through building teachers’ capacity on competence 
oriented education. To achieve this, a pilot teachers’ 
training methodology will be developed on the didactics 
and e-assessment of key transversal competences. The 
methods of the project are founded on a holistic view of 
students learning, personal and social development, go-
ing beyond subject boundaries and finding application 
in a wide spectrum of curriculum subjects. The TRANSIt 
approach will contribute to the development of creativ-
ity, adaptation to rapidly changing circumstances, inter-
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cultural and multilingual competences, social develop-
ment, “learning to learn” competence and an improved 
perception of one’s own capacity to solve problems.
The project aims to add its contribution towards im-
provement of the quality of competence education by 
addressing:

1. Teachers’ awareness of key competences; 
2. Teachers’ professional skills regarding the didactics 

and e-assessment of the key competences with the 
use of e-Portfolios, supporting them to bring Euro-
pean and national policies into practice;

3. Students’ acquisition of key competences and un-
derlying skills of critical thinking, problem solving.  

The impact of the training material will be assessed by 
authentic assessment methods analysing qualitative 
dimensions, such as the behavioural change of teach-
ers towards the importance of competence acquisi-
tion by their students and qualitative and quantitative 
characteristics of user-generated content uploaded in 
the e-portfolios and the digital communities created for 
teachers support.

2.5 How TRANSIt corresponds to Teachers Needs
According to the needs identified, the training frame-
work will include training on the methodological ap-
proaches on how teachers can effectively teach while 
simultaneously enhancing students’ competences. The 
training framework includes references to case studies 
and examples of good practice collected from previous 
initiatives and projects on how teachers can design ac-
tivities that promote the enhancement of competences. 
Additional modules aiming to operationalize innovative 
approaches will be developed and tested in the frame-
work of the project. The modular approach of the train-
ing methodology will allow (in parallel with the system-
atic mapping of needs) the localisation of the approach 
in the implementation countries. 
The TRANSIt project will provide a pilot teachers train-
ing methodology on the didactics and e-assessment of 
key transversal competences. In this course we have 
defined the criteria from which it will be possible for a 
teacher to know how competent they are in didactics 

and e-assessment of transversal key competences (us-
ing rubrics). The result of the pilot has the potential for 
adoption by interested stakeholders promoting educa-
tional change.  
The project methods are founded on a holistic view of 
students’ learning, and their personal and social devel-
opment. The approach is designed to go beyond subject 
boundaries and find application in a wide spectrum of 
curriculum subjects such as social sciences and history, 
arts and cultural education, languages, and environmen-
tal education. 
The TRANSIt approach contributes to the development 
of teachers’ ability to enhance students’ transversal 
key competences. Moreover, the proposed approach 
promotes the Transversal Key Competency Acquisition 
(TKCA) by all, irrespective of student’s personal and so-
cial backgrounds. The TRANSIt training programme will 
focus on the 5 of the Key Competencies known as the 
Transversal Key Competencies. These are: 

1. Digital competence
2. Learning to learn
3. Social and civic competences
4. Sense of initiative and entrepreneurship
5. Cultural awareness and expression.

The activities of Work Package 2 of the project produced 
reports on User Needs and the State of the Art Report 
related to Transversal Key Competency teaching among 
and for teachers. (TRANSIt Deliverable D2.1). The 
Needs Analysis Report was compiled from workshops, 
interviews, on-line questionnaires and Delphi studies 
with teachers from participating countries. This helped 
to identify their training needs in relation to the teaching 
of the Transversal Key Competencies. TRANSIt Deliver-
able D2.2 provides information on the implementation 
and planning relating to the Transversal Key Competen-
cies in the various countries involved in the study. What 
follows is a summary of these reports.
The course is inspired by constructivist methodologies. 
This means teachers taking the course or course mod-
ules will be carrying out their teaching duties but also 
creating and using e-Portfolios as part of their learn-
ing process. This feature is uniquely supported by the 
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Initial Concepts2

tools and features of the TRANSIt learning environment. 
Constructivism views learning as a process in which the 
learner constructs knowledge based on their past expe-
riences. The teacher only acts as a facilitator who en-
courages students to explore within a given framework. 
Learners may collaborate with others to organize their 
ideas and learn from each other to construct their own 
knowledge (Brader-Araje & Jones 2002).
In addition, teachers will have access to the Open Dis-
covery Space (ODS) portal to access and publish learn-
ing resources created in the course of the TRANSIt 
course. ODS project (Open Discovery Space: A socially-
powered and multilingual open learning infrastructure 
to boost the adoption of eLearning resources) (www.
opendiscoveryspace.eu) aims to demonstrate ways to 
involve school communities in innovative teaching and 
learning practices through the effective use of eLearn-
ing resources and ICT.
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The TRANSIt course comprises three stages of compe-
tency with each stage identifying standards in the use of 
skills, knowledge and attitudes/values to different de-
grees. It is designed so that each stage requiring more 
complex standards of attainment. The work and activi-
ties of teachers at any given time will help them identify 
the competence stage they are at. This helps to describe 
teachers work in a continuum of practice. Teachers at any 
stage in their career may operate in different stages or 
parts of all stages. As teachers become familiar with the 
competency standards in each stage they may opt for 
Continual Professional Development if they feel it neces-
sary to address a specific competency need. 

Certain dimensions of a teacher’s work are common to all 
the stages of competency. These dimensions are:

1. Facilitating Student Learning
2. Assessing and Reporting Student Learning Out-

comes
3. Engaging in Continuing Professional Development
4. Establishing Partnerships and Collaborations

Each dimension describes the generic characteristics of 
teachers’ work that are central to their professional effec-
tiveness. Within these dimensions are indicators of effec-
tive practice which are competency-related professional 

T h e  T R A N S I t  C o m p e t e n c y
F ra m e w o r k  f o r  T e a c h e rs

3
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3 The TRANSIt Competency Framework for Teachers

actions. These indicators provide examples of the profes-
sional behaviours likely to be demonstrated by teachers 
who have attained a particular competency standard. 
Each competency standard is a statement of the level of 
competency a teacher exhibits for that dimension. In the 
TRANSIt training framework there is a qualitative scale 
for every competence. Each competence at a specific 
level consists of a set of sub competences. The teacher 
must attain all sub-competences, so as to master a com-
petence at a specific stage.Professional excellence in the 
context of competence-based learning involves teach-
ers engaging in all dimensions. These correspond to the 
three stages identified below. 

As teachers become familiar with the competency stand-

ards in each stage they may opt for Continual Profes-
sional Development if they feel it necessary to address 
a specific competency need. The framework has three 
stages, with each stage requiring more complex stand-
ards of attainment. 
Professional excellence involves teachers engaging in all 
dimensions. Dimensions 1 and 2 “Facilitating Student 
Learning” and “Assessing and Reporting Student Learn-
ing Outcomes” are critical in teaching practice and articu-
late effective interaction between teacher and student. 
Dimensions like “Engaging in Continuing Professional 
Development”, and “Establishing Partnerships and Col-
laborations” describe the working environment that sup-
ports effective teaching (Western Australia - Department 
of Education, 2009).

Table 1 TRANSIt Teacher Competency framework 
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The TRANSIt training process is structured as a compe-
tency development programme, from registration until 
final assessment with the optional delivery of an award 
system based on Open Badges. The following figure out-
lines the processes teachers will engage in when activat-
ing the course. 

Figure 1 illustrates the training progression from regis-
tration to awarding. The first time a teacher registers to 
participate in a module of the course and completes the 
registration the process begins with a skills check. 
Skills Check: When a teacher is invited to perform a Skill 
Check, they complete a simple exercise where they will 

T h e  T R A N S I t
T ra i n i n g  P ro c e s s

4

Figure 1 Training progression from registration to awards
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3 The TRANSIt Training Process

be presented with a checklist and will check the compe-
tencies they believe they already have. Example of the 
questions included in the skills check is as follows:

•	 What do you hope to gain from this training course?
•	 How do feel about your competence to teach Trans-

versal Key Competencies?
•	 What areas do you feel training is needed to teach 

the Transversal Key Competencies?
•	 How can these training needs be met in TRANSIt’s 

online tools and training modules?
•	 When will you plan to take part in the training?
•	 How important is it to gain an Open Badge when you 

complete the training?

Teachers will then be invited to use the results of the 
skills check to build their first version of their e-Portfolio, 
by providing evidence confirming their declared compe-
tencies. Teachers can use their own e-Portfolio or one 
provided by TRANSIt If teachers feel they have no evi-
dence of competencies at this stage they can add them 
in later.

Planning Activities: The next step is the planning of 
the learning activities teachers will engage in. For this, 
teachers will refer to their skill-check again, but this time, 
to help them establish the competencies they would like 
to acquire. 
Based on the competencies a teacher decides to ac-
quire (e.g. “Engage students in purposeful and appropri-
ate learning experiences”) they will identify the type of 
evidence they will need to produce to demonstrate the 
competencies. As the training module is about support-
ing the acquisition of key competencies, teachers should 
take into account the European Key Competence Frame-
work to define the type of product, processes, lesson 
plans etc. that will contribute to the:

•	 acquisition of key competencies by their learners; 
•	 development of their own targeted competencies.

Teachers will be supported in this phase by the TRANSIt 
team, as well as with examples of products or artefacts 
they might want to use from their own resources and re-

search. There will be some ‘mini-lessons’ available also 
for teachers to use if necessary to support their learning 
activities.

Doing: In this step, a teacher might have decided to cre-
ate a lesson plan to submit to other colleagues in their 
school. By keeping a journal of their activities, collecting 
information, writing narratives and reflections, they will 
develop valuable information to add to their ePortfolio 
for collation of evidence of their work.
Collating Evidence and Review: After completing the 
“Doing” phase the teacher will add as much evidence 
as they feel necessary in their e-Portfolio to reflect 
their newly attained competencies. The e-Portfolio is 
then submitted to a member of the TRANSIt team for 
review. There may be some follow-up questions, and if 
the reviewer is satisfied, an Open Badge is issued to the 
teacher (optional).
As there are time limits set at the outset of the course, 
it is possible that some assignments might not be fi-
nalised on time. The main objective of this course is to 
get teachers to practice the competency-based (or out-
come-based) learning approach. If teachers have dem-
onstrated their ability to develop a competency-based 
approach in their teaching, they will receive an Open 
Badge recognising this competency. It is hoped that by 
participating in this course, which has been designed as 
competency-based activities and lessons, teachers will 
be likely to transfer this experience in their own working 
environment.

4.1 TRANSIt learning outcomes
The TRANSIt expected learning outcomes are the fol-
lowing and according to them the training modules have 
been designed:

1. Design 
1.1. Derive Learning Objectives from a Key Compe-
tency Framework
1.2. Design a Learning Scenario/Programme for Ac-
quisition of Key Competencies
1.3. Derive Assessment Plan from Learning Objec-
tives
1.4. Plan Monitoring and Reporting
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2. Prepare
2.1. Prepare Learning Environment for Acquisition of 
Key Competencies
2.2. Identify / Select / Adapt / Develop Learning Ma-
terial and Technologies Supporting Relevant Practice 
for Acquisition of Key Competencies
2.3. Identify / Select / Adapt / Set-up Technologies 
Enhancing Learning and Assessment

3. Run
3.1. Run a Learning Scenario/Programme for Acqui-
sition of Key Competencies
3.2. Use Digital Technologies to Support Learning 
and Assessment 
3.3. Monitor and Assess Learning to Inform Further 
Learning

4. Review
4.1. Review an Educational Scenario/Programme for 
Acquisition of Key Competences
4.2. Cross-referencing TRANSIt Learning Outcomes 
and TRANSIt Competency Framework

A purposeful and appropriate learning experience must 
be linked to a competency framework. The TRANSIt 
training approach incorporates this philosophy. The fol-
lowing table demonstrates the integration of the Learn-
ing Outcomes of the TRANSIt training programme (left 
column) with the TRANSIt Competency Framework Di-
mensions (top row). This table gives an indication of the 
general competencies learners will be developing while 
progressing through the TRANSIt programme. The num-
bers in the cells refer to the stages of competency (Table 
1) that can be attained in each dimension. 

Table 2 Cross-reference table between TRANSIt learning outcomes
and competency framework (numbers refer to the competency Stages)
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4 The TRANSIt Training Process
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5.1 Training Methodology 
The TRANSIt training programme is an innovative ap-
proach to allow teachers to acquire the skills and compe-
tencies to teach their students the Transversal Key Com-
petencies. This training course could be described as a 
journey of discovery using the constructivist approach. 
The teachers participating in the training will work and 
learn from the activities they carry out in their own class-
rooms. The work will involve: 

•	 Creating lesson plans 
•	 Creating Educational Scenarios 
•	 Self-reflection 
•	 Self-assessment
 
The work can also include peer-to-peer assessment and 
working in collaborative groups, sharing ideas resources 
and best practices.
When participating in the course the teacher will recog-
nise and utilize the competencies they already have and 
build on these to become of aware of additional com-
petencies and skills which they may wish to pursue and 
develop. The training course is designed in a roadmap 

style where teachers can pick a competency stage (in a 
course module or sub-module) of their choice. Having 
completed it they can then move onto the next stage.
As in all innovative training courses (and particularly this 
one where the national curricula in each participating 
country are different) ideally the teacher should decide 
how best to introduce the Transversal Key Competen-
cies to facilitate the teaching of the national curriculum. 
There will be exemplars and best practice materials to 
help the teacher in this task. The modules contain broad 
tasks, described as outcomes, which reflect competence 
acquisition, which each teacher could deliver in their 
classrooms. Included will be guidelines of best practice, 
resources and reading materials necessary to support 
the teacher developing and delivering the material. All 
this material will be available on the TRANSIt portal 
through ODS and from the resources which teachers 
contribute as they carry out their training. 

5.2 Teacher Activity Guidelines 
The following guidelines are an indication of what teach-
ers who take the course can expect and the activities 
which they will engage.  It contains a detailed description 

T ra i n i n g  P ro g ra m m e  D e s i g n 
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5 Training Programme Design

of the process from registration to developing resources 
to assessment and the awarding of badges which are an 
integral part of the course. 

Site Registration
Identification / Spam Check

When the teacher registers, the system filters spam by 
asking to provide an email address that will be used for 
identification and further communication. This address 
will be the default one that will be used to send you an 
Open Badge when they complete successfully the TRAN-
SIt learning programme

Initial questionnaire/checklist

•	 What do you hope to gain from this training course?
•	 How do you feel about your competence to teach 

Transversal Key Competencies?

•	 What areas do you feel training is needed to teach 
the Transversal Key Competencies?

•	 How can these training needs be met in TRANSIt’s 
online tools and training modules?

•	 When will you plan to take part in the training?
•	 How important is it to gain an Open Badge when you 

complete the training?
•	 How many hours per week/month can you dedicate 

to this course?
•	 Do you have regular periods of time?
•	 Can you plan your learning time in advance?
•	 Do you have people who can support you locally?

Discovery of the learning environment
The learner will spend some time engaging with tools 
and reviewing resources available in the portal. The fol-
lowing are examples of activities:

•	 Your Portfolio 

Figure 2 Development of TRANSIt training framework
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•	 The Learning Groups
•	 Learning Resources
•	 Lessons
•	 Learning Events (webinars)
•	 Examples of ePortfolios
•	 Learning Support
•	 Tutors per Learning Group
•	 Peers (TRANSIt social network)
•	 Colleagues, friends, family, etc.
•	 TRANSIt Assistant

5.3 Cycles of implementation-Timetable
TRANSIt training programme is spanned into two imple-
mentation phases. The first training cycle is scheduled 
for the period September 2013 – January 2014 and 
the second training cycle for the period March 2014 – 
July 2014. Additionally, three 5days teachers training 
courses (summer/winter school) took place open for 
participations from teachers all around Europe. The im-
plementation of the training program includes extended 
cycles of school centred work. Teachers will continu-
ously give feedback to the academic team about their 
experiences gained in the classroom. This will not only 
increase the motivation of the teachers, and give weight 
to their practical experiences, but also provide the nec-
essary cross-links between theory and practice. Upon 
suggestions of the teachers, the project team performed 
the necessary adjustments to the training approach. Fi-
nally, the TRANSIt consortium will deliver a structured 
and reusable set of guidelines and recommendations 
which will further support the development and assess-
ment of teacher training programs on the use of compe-
tency-based approaches.

5.4 The Design of the Training Curriculum
(face to face workshops)
It was decided that the training material should comprise 
of both generic content, providing high level information 
relevant to all partner countries, and local content and 
examples that are only of interest to particular countries. 
The training material will therefore comprise of theoreti-
cal material to introduce topics and concepts and practi-
cal material to bring the theory to life – with a particular 
weighting on the latter. 

The above training requirements were then further divid-
ed into six (6) distinct areas of commonality that would 
each form key parts of the three (3) hours of seminar 
based training. The duration of the training was adapted 
according to the findings of the Needs Analysis Report. 
The training sessions are the following ones: 

1. Introduction and overview of the course and the 
TRANSIt Project (30 minutes): This would com-
prise an introductory section to the training objec-
tives, means, and the philosophy of the TRANSIt 
Project.

1. Approaches to competence based learning (CBL) 
teaching: principles, ideas (20 minutes): This sec-
tion will try to promote the competence based ap-
proach to teachers by demonstrating the benefits 
regarding the increase of student interest and mo-
tivation, as well as the enhancement of students’ 
competences and 21st century skills (critical think-
ing, communication, collaboration). 

2. Learning Design Use Cases (30 minutes): This 
would comprise an introductory section to Search-
ing, Retrieving, Authoring, Uploading and Annotat-
ing Content with the presentation of the concepts 
of Learning Resources, Repositories & Metadata, 
Learning Activities, Learning Courses/Lesson 
Plans/Programmes and relevant Web 2.0 Technolo-
gies. 

3. Assessment/Awarding Framework (30 minutes): 
This would outline how holistic, authentic assess-
ment can be used for evaluating students’ acquired 
competences, such as e-portfolio assessment, ru-
brics, peer & self-assessment, Open Badges.

4. Practical training on creating a CBL scenario (50 
minutes): A detailed demonstration would be pro-
vided on searching and using learning objects in the 
classroom following a competence based learning 
approach. Furthermore, the annotation process us-
ing social tags in order to assess the scenario and in 
order it to be reused will be demonstrated.

5. Closing Session (20 minutes): This would provide 
an opportunity to remind attendees of the more im-
portant aspects of the training and the benefits, of 
applying competence based approaches.  
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Taking part in the TRANSIt program involves learner’s 
participation in collaborative group work, discussion, 
designing and completing a wide range of tasks as they 
prepare work and lessons for their classes and schools. 
The assessment process will be undertaken in a number 
of ways. As the teacher works through the competency 
building module there will be opportunities for self-as-
sessment, peer assessment and tutor assessment. This 
will all occur within the TRANSIt portal as well as other 
tools and facilities that the teacher undertaking the train-
ing feels best facilitates the e-portfolio they are building. 
There will be opportunity for self-reflection as teachers 
will prepare cross-curricular lessons on Transversal Key 
Competencies for their classes. It is also envisaged that 
the teacher may include feedback of work done and re-
sults obtained in class from the students acquiring the 
Transversal Key Competencies.

Other forms of self-assessment will include:
•	 Surveys on attitudes towards teaching and learning. 

These can be taken a number of times so partici-
pants may see the progression and change as they 

progress through courses.
•	 Surveys to help them reflect on participation with 

others in the course.
•	 Submit work developed. Following the submission 

deadline, teachers are given 5 submissions from 
other participants to assess. The activity is marked 
complete when the teacher receives a grade.

Additional forms of assessment include quizzes and 
feedback sessions:
•	 Quiz on Transversal Key Competencies, as a meas-

ure of personal knowledge difference/gain pre- and 
post- modules

•	 Module Feedback, where participants provide feed-
back on the effectiveness of the class or activity and 
propose changes if required to improve the module.

•	 Final Feedback on overall effectiveness of the 
course and propose changes if required to improve 
the course. Feedback will also include how the 
teacher helped peers and how peers responded. 

•	 Peer assessment mechanism based on demonstra-
ble exercise or scenario.

A s s e s s m e n t / E v a l u a t i o n

6
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6 Assessment/Evaluation

6.1 Self-Assessment
The TRANSIt process stresses the importance of using 
its powerful learning environment, e-portfolio and other 
OER tools which enable learners to engage in meaningful 
learning processes by developing resources for their own 
use and sharing with their peers and wider community. 
The competence assessment encompasses multidisci-
plinary and constructivist approaches where the learner 
constructs their own knowledge in interaction with their 
environment. The outputs from this interaction are ar-
tefacts, products, guidelines, rules of thumb, reports, or 
other tangible outputs that are naturally produced from 
the learning experience. These can be assessed based 
on rubrics and clearly identified competency standards 
guidelines. The learning is self-initiated, self-regulated, 
and aimed at developing personal competences.  The ap-
proach allows for diversity in needs and, related to that, 
in goals and objectives. The learning process involves ac-
tive discovery as well as resources and references being 
made available and accessible.  It must also consist of a 
discovery aspect which will form part of the assessment 
process when the learner completes reflective pieces 
as part of self-assessments. The clearly defined criteria 
make it possible for a learner to know how competent 
they are in didactics and e-assessment of transversal 
key competences (using rubrics). This also supports the 
knowledge and understanding required to achieve all the 
defined stages of competency in teaching the transver-
sal key competencies.

6.2 Peer Assessment
A significant amount of assessment of TRANSIt learning 
rests on Peer Assessment and the verification of the as-
sessment by a qualified Tutor. The role of the tutor will 
be undertaken initially by consortium members or teach-
ers with such interest that have reached the third compe-
tency level and/or have collected the third level Badges. 
Trainees gain recognition of peers for competencies 
achieved. They may be offered TRANSIt Open Badges. 
However, in order to be assessed and obtain the TRAN-
SIt Open Badges, the peer reviewer will have reviewed 
at least two Portfolios. The review of the Portfolios will 
contribute towards the recognition of their assessment 
competencies. The trainee will have the opportunity to 

gain the specific TRANSIt Competency-Based Learning 
Open Badges.
As the learner will be operating within learning groups of 
peers there is potential for peer to peer collaboration and 
assessment where learning will also take place. The level 
and quality of peer to peer interaction will be assessed 
and the willingness and level of engagement in collabo-
rative activities will be examined. Similarly, peer recom-
mendation of activities and discovery of resources and 
work will also form part of the assessment process.  

6.3 Tutor Assessment (verification)
The role of TRANSIt Tutor is to verify the peer review, i.e. 
check its accuracy and validity. The activities and resourc-
es produced by the individual and collaborative groups. 
The e-portfolio of the learner will offer the main opportu-
nity for the Tutor to assess the competency acquisition. 
There will be tutors assigned to learning groups. Learning 
Groups are learner’s collaboration on specific projects. 
A Peer Reviewer wishing to be assessed and get the 
TRANSIt Open Badges will have reviewed at least two 
Portfolios. The review of those Portfolios will contribute 
towards the recognition of their assessment competen-
cies and may lead to a Level 4 Badge. However, if the 
trainee does not review two or more Portfolios, while 
they may use the TRANSIt learning environment, they 
will not have the opportunity to gain the specific TRANSIt 
Competency-Based Learning Open Badges.

6.4 Open Badges Awarding process
 
6.4.1 Open Badges 
As participants in the course develop the competences 
required to teach and assess the acquisition of key com-
petencies of learners, it is intended to recognise teach-
er’s achievements and the activities they complete by 
implementing an open badges infrastructure award for 
teachers. This will apply at various levels throughout the 
course.
A badge is a visual representation of an accomplishment, 
such as skill competency, knowledge competency, partic-
ipation, project completion, or a professional credential.
The ‘badge’ approach is innovative in the context of 
teaching competencies.  The concept of ‘Badge’ is begin-



23

ning to be integrated into undergraduate curricula and 
is also emerging as a way for working professionals to 
document their professional development and accom-
plishments. A teacher can display their badges on web 
sites, resumes, and eportfolios. 

6.4.2 Awarding Open Badges
A process for awarding of the learning outcomes achieve-
ments with a TRANSIt Open Badge is envisaged. Rec-
ognition for acquiring the competencies in the TRANSIt 
framework will be rewarded by obtaining Open Badges. 

The badges will be awarded once teachers demonstrate 
the competencies acquired from participation in and 
completion of the course modules.  As there are different 
stages of competency offered within the TRANSIt mod-
ules an open badge system is used to reward teachers 
who meet the competency criteria of each stage. 
TRANSIt awards badges for the skills and knowledge at-
titudes and values that are learned and shared through 
the online professional learning community at a personal 
level in collaborative events, and in school communities 
at a national level. 

Table 3 Open Badges hierarchy and awarding standards
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Badges are awarded to trainees when certain activities 
are undertaken and completed. To receive Badges learn-
ers will perform activities under the following headings: 

•	 Profile and e-Portfolio Creation 
•	 Selection of Modules and Working groups
•	 Learning and Review Activities
•	 Receiving Award

Profile and ePortfolio Creation 
Initially when the learner engages with TRANSIt pro-
gramme the following must be performed: 

•	 Prepare Planning Learning & Assessment
•	 Initial review of competencies
•	 Create an Introductory Portfolio
•	 Skills Check (checklist of competencies / TRANSIt 

Framework)
•	 Add other competencies they feel they have to in 

their e-portfolio
•	 Collect and add evidence to Introductory Portfolio
•	 Write an introductory narrative relative to the evi-

dence collected
•	 Publish the Introductory Portfolio
•	 Invitation to Support Peers 
•	 If interested in acting as a peer reviewer, add name 

to the Reviewers list.

Selection of modules and working groups
Next the user decides what competencies they want to 
focus on and if they wish to engage in higher stage com-
petencies, such as peer tutoring. So the user engages in 
the following:

•	 Explore the Learning Groups
•	 Look at examples of portfolios that have success-

fully achieved the Learning Groups
•	 See the profiles (Introductory Portfolio) of the peo-

ple that are currently active in the Learning Groups
•	 Browse through the Learning Groups activity logs, 

posts, etc.
•	 Explore the learning resources
•	 Register with one (or more) Learning Group
•	 Share Introductory Portfolio with the Learning 

Group
•	 Define the assignments/work/artefact/deliverables 

to submit and achieve in the module
•	 Competences check:

1. Set a time-table:
2. Learning periods
3. Assignments ready
4. Portfolio Reviews
5. Peer Review

Learning and Review Activities
Working on the assignments/deliverables example
Learners will use the learning resources in the Learning 
Group(s). They may identify material and interesting re-
sources not referenced in the Learning Group and submit 
them to the Learning Group.

Learners will work with the forum: If the learner has 
questions relative to the module they are working on 
they refer to the relevant Learning Group Forum. If no 
satisfactory response available they post questions in 
the relevant Forum (regularly scanned by participants 
and tutor) use the Learning Group chat

Get feedback
Learners share progress and interactions with their 
peers and share posts with Learning Groups / tutor / se-
lected participants

Prepare a Review on ePortfolio
Write a narrative connected to evidence and compe-
tency Framework. Evidence will include posts, files and 
pages. Learners must encourage feedback from at least 
2 peers. If the narrative is accepted the learner will sub-
mit it to the Learning Group Tutor, if not, revise mate-
rial again. If the narrative is accepted the learner will get 
the corresponding Learning Group Open Badge, if not, 
revise.
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For competency based teaching and learning to be ef-
fective it must:
•	 List Competencies to be developed
•	 Include a level of acceptable performance
•	 Describe the Context in which this will happen 
•	 Include Key Teaching Procedures such as:

•	Generate interest and teaching approach
•	Presentation of Subject Matter
•	Application
•	 Evaluation and Assessment

The following represents the layout of the content of the 
online modules available on the TRANSIt portal page. 
Three stages of competency are listed for many of the 
sub-modules. These stages are linked with the Open 
Badges which are optionally offered for participation in 
the course. 
For each Module there is a description of the aims and 
objectives of the module followed by the sub-module 
titles contained in it. The Tutorials associated with the 
Module are listed for reference. 
Each sub-module lists information on the learning activi-
ties and a description of the context and success criteria 
outcomes associated with completing it. Competency 
criteria are specified and associated with the sub-mod-
ule to help the teacher to target a specific competency 

stage. Any pre-requisite necessary before a sub-module 
is commenced are also shown. This is very important for 
teachers to identify where to begin their journey on the 
roadmap. Also listed with each sub-module are resourc-
es for further studying; documents, articles, videos, pod-
casts or examples of best practice. 
Teachers are encouraged to add resources as they par-
ticipate in the course particularly in the stage 2 and 
stage 3 competencies. Other resources will also be 
available which could include documents relating specifi-
cally to the Key Competences, the portal, or other tech-
nical information which the teacher may need regarding 
e-portfolio management and creation. Finally, examples 
of evidence which the TRANSIt tutors are seeking for the 
purposes of awarding badges are mentioned.

The TRANSIt modules are:

•	 Module 1: Design Learning
•	 Module 2: Prepare Learning
•	 Module 3: Run Learning
•	 Module 4: Review Learning
•	
7.1 Module 1. Design Learning / Learning Design
Description: 
At the first stage of the voyage of discovery the teacher 

T h e  T R A N S I t
T ra i n i n g  M o d u l e s
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will derive learning objectives from the Key Compe-
tency Framework. The teacher will use an online jour-
nal throughout the modules as part of the development 
of their e-portfolio. The journal will list the chosen Key 
Competencies the teachers wants to teach and it will 
contain a description of how it will be linked to the na-
tional curriculum and associated subjects. 
Module 1 containts four sub-modules. It aims to build 
competency in designing learning plans for teaching 
Transversal Key Competences, deriving assessment, 
monitoring and reporting. 

The sub-modules in this module are:

1.1 Derive Learning Objectives from the Key Compe-
tency Framework
1.2 Design a Learning Sequence/Scenario/Pro-
gramme for Acquisition of Key Competencies
1.3 Derive Assessment Plan from Learning Objec-
tives
1.4 Plan Monitoring and Reporting

During this module, the dimensions that will be in evi-
dence are: Facilitating Student Learning, Assessing and 
Reporting Student Learning Outcomes and Establishing 
Partnerships and Collaborations.

Selecting your stage of Competency
Three stages of competency are listed for many of the 
sub-modules. These stages are linked with the open 
badge awards which are offered for participation in the 
course.   Teachers taking each sub-module decide which 
competency stage is most appropriate to their individual 
circumstances and learning environment. For example, 
initially teachers may commence Stage 1 competency 
for each sub-module and complete a later stage based 
on their experience and the learning from the first stage. 
Some teachers may attempt stage 3 in the first instance.  

Tutorials/Resources
Recommended tutorials in MS PowerPoint format and 
other documents are available to assist in completing 
the work of the sub-modules. Additional reading and 
reference material associated with each sub-module are 

available, if required. It is estimated that the minimum 
amount of time required to complete module 1 is 2 - 3 
hours. This will depend on the complexity of the work 
and the experience and competence level of the teacher.  
The following MS PowerPoint presentations are recom-
mended to support Module 1.

1. What are the Transversal Key Competencies 
2. Transversal Key Competency Criteria Breakdown 
3. The Assessment of Key competencies in Schools
4. Design Competency based Training using Bloom
5. Teaching Approaches Planning for Instruction 

The following documents are available for reference for 
Module 1:

1. Document describing the Transversal Key Compe-
tencies

2. Templates for lesson plans and educational scenar-
ios (e.g. project based learning, storyline approach, 
inquiry-based learning, Guided discovery, Action 
learning, Problem based learning, Co-operative 
learning available on the ODS Glossary of teaching 
approaches)

The following additional resources will be developed 
during the course of training and/or at a later stage of 
the TRANSIt Project.

1. Competency standards design
2. Rubrics
3. Report writing and journaling
4. Online authoring tool (for designing lesson plans 

and educational scenarios)

Sub-Module 1.1 Derive learning objectives form the 
Transversal Key competences or from the national 
curriculum guidelines for use in the classroom
In completing this module the teacher will identify the 
key competencies to be taught and include them in the 
lesson plan design and his online journal. The teacher 
will define the context in which the competencies will be 
developed, taking into consideration how the competen-
cy acquisition by the students will be monitored.
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Sub-Module 1.2 Design a Lesson Plan/Scenario/Pro-
gramme for Acquisition of Key Competencies
Three stages of competency acquisition are available to 
the teacher taking this module. The dimensions focused 

on are:

•	 Facilitating Student Learning and 
•	 Establishing Partnerships and Collaboration. 
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Module 1.3 Derive Assessment Plan
from Learning Objectives
Three stages of competency acquisition are available to the teacher taking the module. 
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Sub-Module 1.4: Plan Monitoring and Reporting
Three stages of competency acquisition are available to the teacher taking the module. All 3 stages in this module 
are concerned with Assessing and Reporting Student Learning Outcomes.
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7.2 Module 2. Prepare Learning 

Description
Having completed the first stage of the voyage of dis-
covery the next stage is to prepare the learning mate-
rial. This module is made up of three sub-modules all of 
which help Prepare a Learning Environment for Acquisi-
tion of Key Competencies. Its focus in on the areas of fa-
cilitating student learning and establishing partnerships 
and collaborations.

The sub-modules are:
2.1 Prepare the Learning Environment for Acquisi-
tion of Key Competencies
2.2 Identify / Select / Adapt / Develop Learning Ma-
terial and Technologies Supporting Relevant Practice 
for Acquisition of Key Competencies
2.3 Identify / Select / Adapt / Set-up Technologies 
Enhancing Learning and Assessment

Choosing your stage of Competency
Three stages of competency are listed for the sub-mod-
ules. These stages are link with the open badge awards 
which are offered for participation in the course Teachers 
taking each sub-module decide which competency stage 
is most appropriate to their individual circumstances and 
may for example only work in stage 1 competency for 
each sub-module on a first run through and may return 
later and complete another stage given the experience 
gained in the first attempt. Alternatively teachers may 
attempt stage 3 in all cases where possible.

Tutorials 
The following resources may be accessed form the 
Open Discovery Space Training Academies http://portal.
opendiscoveryspace.eu/training-academies

1. Introduction to ICT and WWW for educational uses 
http://portal.opendiscoveryspace.eu/tr-activity/
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introduction-ict-and-www-educational-uses-210
2. Strategies for searching information online, online 

resources and repositories http://portal.opendis-
coveryspace.eu/tr-activity/strategies-searching-
information-online-online-resources-and-repositor-
ies-212

3. Introduction to the concept of learning objects
4. Popular social tools and scenarios for their use in 

the classroom
5. Designing a web community for collaborative au-

thoring of open educational resources

Sub-Module 2.1 Prepare Learning Environment for 
Acquisition of Key Competencies
This module is made up of three sub modules all of 
which help Prepare a Learning Environment for Acquisi-
tion of Key Competencies. Its focus is on Dimensions 1 
and 4 Facilitating student learning and Establishing part-
nerships and collaborations. At this stage the trainee will 
have designed an Integrated Learning and Assessment 
Strategy for Acquisition of Key Competencies.
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Sub-Module 2.2. Identify / Select / Adapt / Develop Learning Material Supporting Relevant Practice for Acqui-
sition of Key Competencies
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Sub-Module 2.3 Identify / Select / Adapt / Set-up Technologies Enhancing Learning and Assessment
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7.3 Module 3. Run Learning 
Description
The module involves running a lessons or scenarios by 
teachers to teach the Transversal Key Competencies. 
It will also focus on the use of digital technologies to 
support learning and assessment in the classroom. The 
process of monitoring and assessing learning to inform 
further learning in a learning scenario is also tackled.

There are 3 sub-modules:
3.1 Run a Lesson Plan/Learning Scenario/Pro-
gramme for Acquisition of Key Competencies
3.2 Use Digital Technologies to Support Learning 
and Assessment

3.3 Monitor and Assess Learning to Inform Fur-
ther Learning

Choosing your stage of Competency
Three stages of competency are listed for the sub-mod-
ules. These stages are link with the open badge awards 
which are offered for participation in the course Teachers 
taking each sub-module decide which competency stage 
is most appropriate to their individual circumstances and 
may for example only work in stage 1 competency for 
each sub-module on a first run through and may return 
later and complete another stage given the experience 
gained in the first attempt. Alternatively teachers may 
attempt stage 3 in all cases where possible.

3.1 Run a Learning Scenario/Programme for Acquisition of Key Competencies
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3.2 Use Digital Technologies to Support Learning and Assessment
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3.3 Monitor and Assess Learning to Inform Further Learning
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7.4 Module 4. Review Learning 

4.1 Review a Learning Scenario/Programme for Acquisition of Key Competencies
Description
Review a Learning scenario for Acquisition of Key Competencies. This module involves the teacher reviewing their 
own performance and that of the learners. It will involve noting and report your findings and plan further action. This 
will involve a sharing of findings and discoveries with colleges other learners on the course or at an intuition wide 
basis.
There is one module in this course.
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Training Scenarios have been developed in order to be 
deployed during the seminar based training, as well as 
be available online for interested trainees to work at 
their own pace. A learning scenario is a complete de-
scription of an educational activity. The scenarios are 
provided as examples of learning strategies and material 
content that could be adapted to educational situations 
and regional particularities. In order for the training to 
take place successfully it is important to appreciate the 
context in which it will take place and the enablers and in-
hibitors that exist. In this chapter, indicative Guidelines /
Training Resources are introduced on how users can up-
load their competence based resources on the teacher 
communities created on ODS portal around the theme 
of competence based learning, as well as how to design 
their competence based cross-curricular learning sce-
narios following the ODS templates describing didactic 
approaches adapted for TRANSIt (including the descrip-
tion of competences).

8.1 Example 1: Learning Design Use Cases: Design 
& Share your educational resources regarding com-
petence development using the ODS Authoring Tool

The ODS Repository
The ODS Repository is a harvester of Educational Re-

sources, as well as a platform hosting teachers commu-
nities. The first step has been the instantiation of a digital 
community on the portal of the affiliated project Open 
Discovery Space in the thematic area of Competence 
Based Learning (CBL). Multilingual sub-communities 
have been created for users’ support in partner countries 
(EL, NL, ES, FR, AU). Moreover, with an aim to support the 
engagement of teachers as learning designers a series of 
online, as well as offline events have been designed and 
delivered (contests, webinars). Here follows the list of the 
various multilingual TRANSIt Communities and sub-com-
munities on Open Discovery Space portal that you might 
want to register and access the resources: 

•	 [EN] TraIning teachers in competence based edu-
cation: TRANSIt  http://portal.opendiscoveryspace.
eu/beta/community/training-teachers-compe-
tence-based-educationtransit-73929

•	 [EL] Κατάρτιση εκπαιδευτικών στην εκπαίδευση 
για ανάπτυξη ικανοτήτων http://portal.opendis-
coveryspace.eu/beta/community/katartisi-ek-
paideytikon-stin-ekpaideysi-gia-anaptyxi-ikanoti-
ton-184334) 

•	 [AU] TRANSIt - Lehrer/innen in Österreich, (http://
portal.opendiscoveryspace.eu/el/community/tran-
sit-lehrerinnen-osterreich-299877)

T ra i n i n g
S c e n a r i o s

8
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•	 [EN] TraIning teachers in competence based 
education:TRANSIt in Ireland (http://portal.
opendiscoveryspace.eu/el/community/training-
teachers-competence-based-educationtransit-ire-
land-669947)

•	 [NL] TRANSIt: Competentiegestuurd onderwijs 
(http://portal.opendiscoveryspace.eu/beta/com-
munity/transit-competentiegestuurd-onderwi-
js-79281)

•	 [ES] Educación basada en competencias (proyecto 
TRANSIt) (http://portal.opendiscoveryspace.eu/el/
community/educacion-basada-en-competencias-
proyecto-transit-299895)

•	 [FR] TRANSIt France (http://portal.opend-
iscoveryspace .eu/e l /communi ty/ t rans i t -
france-369605)

•	 2013 summer school, TraIning teachers in com-

petence based education: TRANSIt @ the Crete 
Summer School 2013, (http://portal.opendiscov-
eryspace.eu/el/community/training-teachers-com-
petence-based-educationtransit-crete-summer-
school-2013-1167)

•	 2014 winter school, TraIning teachers in com-
petence based education: TRANSIt @ the Vilnius 
Winter School 2014, (http://portal.opendiscov-
eryspace.eu/el/community/training-teachers-com-
petence-based-educationtransit-vilnius-winter-
school-2014-568584)

•	 2014 summer school, (http://portal.opendis-
coveryspace.eu/el/community/ods-summer-
school-2014-673531)

Here follows figures with the various multilingual TRAN-
SIt Communities on ODS portal on the theme of compe-
tence based learning.  

Figure 3 TRANSIt multilingual com-
munities & sub-communities on Open 
Discovery Space portal regarding 
competence development
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You will have access to the Learning Resources devel-
oped by members of the Community, as well as the abil-
ity to upload your own educational content, lesson plans 
or learning scenarios promoting KCA. You can create 
your own content into a Community that you are mem-
ber by selecting one of the three options “Educational 
content”, “Lesson Plans” and “Learning Scenarios” of 
the menu “Search Community Resources”. Each one of 

these options will lead you to a new page that includes 
all content created into this Community by all members 
and also provides you the possibility to create your new 
content.

Visit one of the above communities that you are member 
and access the educational material or create and share 
your own resources.

What you can share/create is Educational Objects/resources, Lesson Plans or Educational Scenarios.
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Create Educational Content
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Upload an educational object
The new page that is presented by selecting “Educational Content” will lead you in a page that includes all the edu-
cational objects that are created by the members of the community. You can filter the objects of the list by entering 
your keywords to the search box

You can create a new educational object by selecting “New Educational Object”.
Create first your object by introducing the title of it and selecting the Guided Tags that characterize your object. 

Press Save and then you can edit the metadata of your object by a sequence of 10 forms presented as following. The 
first four forms include required fields (*). Please, fill them to proceed with the submission of the forms.
After saving your object you can access through the community or through your Area in the “Educational Objects” 
tab. Clicking the title you will see the Summary Page of the object. The “View Resource” option presents the URL or 
the file that you attached / added to the object (if you have added one).  You can edit your object by selecting “Edit”.
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Upload your own lesson plans and/or educational scenarios

Upload your resource in three steps

Step 1. Define your scenario / lesson plan
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Step 2 Relate your resource with a specific domain
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Step 3 Create the content of your scenario / lesson plan

Step 3 Create the content of your scenario / lesson plan …uploading a file
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Create the content of your scenario / lesson plan …editing the phases & activities
Choose on of the available templates! …before decide, preview the available templates. Some of the options are:
ODS generic template: choose this to create a lesson plan using a blank template
Your templates: choose this to create a lesson plan based on a template that you created

In our case you can have a look at the templates used for promoting competence based learning (project based 
learning, storyline approach, inquiry-based learning, Guided discovery, Action learning, Problem based learning, Co-
operative learning available on the ODS Glossary of teaching approaches). 
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Phases and activitites editing

Activities editing
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Saving your scenario/lesson plan (final, draft version)

Attaching educational resources
to your scenario/lesson plan
You can attach resources created by you (by uploading 
them if you haven’t done it already), or seach the ODS 

portal using key words, search the community for re-
sources,  or add external resources adding them as files 
or via using the URLs.

Saving your scenario/lesson plan
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8.2 Example 2: Learning Design Use Cases: Demonstration of designing a CBL Lesson Plan/Learning Sce-
nario with use of the Octopus Authoring Tool
Octopus is a web-based tool for authoring learning scenarios, aligned on ODS portal and has been used in TRANSIt 
trainings. Here we will see how to use it in order to author CBL Learning Scenarios.

1. Sign-in, login and account settings
To access the tool, go to: http://learn.ced.tuc.gr/octopus. The following screenshot depicts the initial page of the 
tool:

Assuming you have no account in the tool, the first thing to do is to click the ‘CREATE AN ACCOUNT’ button on the 
top right of the page. A pop-up form shows up so that you could provide the necessary information for the creation 
of the account. Type all necessary information and click the ‘Create Account!’ button when you finish. 
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After clicking the ‘Create Account!’ button your account is created and your inventory of pathways is presented, 
which is empty at this point as shown in the following screenshot. Templates and Workspaces are empty as well.

Before exploring how you could start creating your own content in the tool, let us see how you could inspect and 
change your account details. Click on your name at the top-right of the Octopus page. A pop-up menu shows up. Click 
on the ‘Account Options’ item as shown in the next screenshot.
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2. Creating a pathway using a template
You are now ready to create your first pathway. In Octopus terminology, a pathway stands for a pedagogical sce-
nario or a lesson plan that prescribes how to teach a certain topic. We will see that a pathway consists of a number of 
learning activities that are supported by resources. Resources refer to digital content that is to be used by students 
during the implementation of the pathway.

2.1 Join a workspace
As you have already seen in the previous section, when your account is created, your inventory of pathways is emp-
ty. One way to start creating your pathways is to join a workspace where you could find some ready-made pathways 
that you may modify to suit your needs. You could also find templates to use as a starting point for the creation of 
your pathways. Templates are essentially generic structures that contain guidance to develop your own pathway in 
a way that it conforms to some pedagogical approach or best practice. 

So, let us see how you could join a workspace and 
use one of its templates to create your first sce-
nario. Select the ‘Workspaces’ option on the ver-
tical menu on the left of the Octopus main page. 
Then, select the tab ‘All available’. You will see all 
the workspaces in which you could send a join re-
quest, as shown in the screenshot above. Now click 
the ‘Join!’ button. 
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What has happened is that Octopus has sent a notification to the owner of the workspace, i.e. the user that has cre-
ated it, that a new user, you, is requesting to join the workspace. The owner of the workspace can approve or reject 
your request. 
In the screenshot on the left you can see what is happening on the owner’s side. When he/she browses his/her work-
spaces, he/she can see that there are pending requests in the ‘Example Scenarios of ODS’ workspace. The number 
of pending requests is marked with green color.
The owner can click on this number and see a list of the pending requests from which he/she could approve or reject 
each one of the requests. You could see how the list of pending requests is presented in the screenshot on the right. 
The pending requests are shown in tabular form. Each row corresponds to one request and the owner of the work-
space can accept or reject it by clicking on the corresponding button.

Let us now go back to your own account. After the owner of the workspace has approved your request, you are now 
offered with the option to ‘View Workspace contents’ as shown below. Click that button.
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You are now able to see the Pathways shared through the workspace “TraIning teachers in competence based 
education” as shown below. 

Click on the tab ‘Templates’. You can have a look at the available templates for fostering competences adapted 
for TRANSIt purposes (Project based learning, Guided research, Guided educational pathway, The 5e Instructional 
Model).
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2.2 Creating a new pathway from an existing template
You are now able to see the available templates in the ‘Example Scenarios of ODS’ workspace. There is only one 
template available, which is essentially based on the actual template that the ODS project has elaborated to enable 
the creation of scenarios in a general way that could accommodate any pedagogical approach. Let us use this tem-
plate to develop a new scenario. We will use the material for the scenario presented in Annex B entitled ‘The Design 
Challenge’. Of course, you are free to work out your own scenario when following this guide.
To start creating the new pathway using the ODS template, click on the small button marked with a small arrowhead 
pointing downwards, on the right of the template title, to show the pop-up menu depicted in the screenshot below. 
Select the ‘Use this Template’ item on the pop-up menu.

A new pathway is created and the page for editing this new pathway is presented as shown in the screenshot below. 
On the left side of the page you can see a graphical representation of the hierarchical structure of the pathway (its 
phases, depicted as red-bulleted items, its composite activities depicted as green-bulleted items and its learning 
activities depicted as yellow-bulleted items. On the ‘info’ pane on the middle of the page you can see the title and 
the description of the selected item in the hierarchy on the left. You are now able to edit this information presented 
on the ‘info’ pane.
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2.3 Editing the new pathway
To start with, let us change the title of the new pathway. Be sure that the item representing the whole pathway is 
selected on the tree view on the left. Then, click on the Title field and change the title to “THE DESIGN CHALLENGE”. 
Notice that the tree view on the left changes to show the new pathway title.

Now, go no to change the description under the title field. The description field supports a simple WYSIWYG editor 
that allows you to create tables, format the text you enter, change the paragraph justification, and create bulleted 
or numbered lists and many more. In the following screenshot you can see how the description has been changed 
to present general information and the learning context within which THE DESIGN CHALLENG SCENARIO is to be 
implemented.
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Let us see now how you could change the icon of the pathway. To do this, you first have to click on the ‘Change Photo’ 
button as shown in the screenshot below:

Then, a file dialogue opens (see next screenshot) so that you could browse on your local drive and locate an image 
to be used as your pathway’s icon. Select the desired image and click ‘Open’.After selecting the image you want, you 
can see it in your pathway as shown below. You can change it again whenever you want.
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2.4 Editing the learning activities of a pathway
Having finished with the information that refer to the new pathway as a whole, we are now ready to describe how 
the pathway is to be implemented in terms of the specific learning activities to be done by students. Our example 
scenario consists of six learning activities as described in Annex B of this document:
1. Orientation
2. Conceptualization
3. Design and create
4. Experimentation
5. Evaluation and reflection
6. Reporting
All these activities are simple activities without further structure underneath. Consequently, we would first delete 
the structures offered by the ODS template that are intended for the description of composite activities. This is 
shown in the screenshot below: First right-click on the phase that contains the composite activity (green-bulleted 
item) and then select ‘Delete’ in the pop-up menu.

Click yes in the confirmation dialog box that appears next:
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You should see a structure like the one depicted in the following screenshot:

Now we are ready to create the six learning activities in our scenario. To facilitate our work we would first copy the 
one learning activity of the scenario so that we have six learning activities and then start editing each one of them.
To copy a learning activity, you right-click on it on the tree view on the left and you select ‘Copy’ in the pop-up menu. 
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Then you could right-click wherever you want to paste it and select the ‘Paste’ option on the pop-up menu as shown 
in the next screenshot.

After repeating five times the above copy-paste process, you will have a structure like the one depicted in the fol-
lowing screenshot:
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Now, you could start editing one-by-one the learning activities. First you enter the title of the first learning activity 
(Orientation):

Then, you provide a description for this learning activity as shown in the following screenshot:
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You continue with the second learning activity (Conceptualization):

You continue with the rest of the learning activities and finally you have all six learning activities:
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2.5 Enriching learning activities with resources
Now, it’s time to see how you could enrich the learning activities of your scenario with resources, i.e. digital content 
that could be used during their implementation by the students. Let us assume that you want to enrich the second 
learning activity with a new resource. Select the learning activity by clicking on its node in the tree view on the left. 
Then select the ‘Resources’ tab on the main page pane. Initially you could see a list of resources that have been de-
fined in the template, as examples. Delete them one-by-one by clicking on the red X’s.

Each time, you have to confirm you delete action by clicking ‘Yes’ on the corresponding dialogue box:
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After deleting all the irrelevant resources, press the ‘New’ blue button and select the ‘Add Link’ option in the menu 
that shows up. We assume here that the resource that we will attach to the “Conceptualization” learning activity is a 
web page. In case you want to upload a file from your local drive or find digital content from external sources (Euro-
peana, YouTube), you just have to select the corresponding options in the menu.

Assuming that you selected to add a link, the next dialogue box prompts you to provide the link that points to the 
resource you want to add in the learning activity:
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Give the link and click ‘OK. A new dialogue box shows up so that you could provide more information about the re-
source like its title, the time needed for students to consume the resource and a textual description:

After you finish editing this information, click ‘Save’. You are able now to see that the new resource has been added 
in the list of the resources for the selected learning activity. Furthermore, a preview of the resource is shown in the 
main pane of the page. Following the same process, you could enrich your pathway with all the resources that are 
necessary for the implementation of each one of its learning activities. In the following sections we will see that it is 
also possible to enrich with resources pathways that are created by other Octopus users. Finally, you may share your 
own pathways within a Workspace and enable other users to enrich them with resources.

3. Reusing parts of a pathway
Octopus supports drag-and-drop reorganization and reuse of activities and activity structures. Within a pathway you 
could drag the node to be moved and drop it at the point you want to paste it. You could also copy/paste nodes within 
a pathway. This can be done with the pop-up menu shown when right-clicking on a node. 

To reuse nodes from other pathways (or templates) you have to open the “Copy structure” pane, find the scenario 
containing the structure to be copied and then drag-and-drop it to the desired location or copy/paste it. This process 
is demonstrated in the following screenshots:

3.1 Copy/paste within the same scenario
To copy an activity, you first right-click on it and the pop-up menu shows up. Then select the menu item “Copy”.
Then we right-click on the node where we want to paste the copied activity and select “Paste” in the pop up menu.
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The structure is copied in the new position:

3.2 Drag & drop within the same scenario
First we select a learning activity within a pathway and start dragging it.
Then we drop it to the desired location:
The new structure of the pathway contains the activity moved to the new position:
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3.3 Reusing activities and activity structures from other scenarios / templates
Finally, let us see how structures from other pathways/templates could be reused in the scenario that we are editing: 
First open the “Copy Structure” pane, find a scenario/template to copy from and then select the structure to drag to 
the initial pathway:

Drop at the node of your scenario where the structure should be placed.
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Finally, the new node is shown in your pathway:

3.4 Copy/paste parts of another pathway
Use the “Copy structure” pane to copy a node and paste it in the pathway you are editing just like you paste structure 
from the same pathway (see description of copy 4. Access rights to scenarios /paste within the same pathway).

4. Creation and management of workspaces
As already presented, a workspace in Octopus offers a way of sharing pathways and templates among a group of 
users, the members of the workspace. All Octopus users are able to join other workspaces or even create and man-
age their own workspaces. Workspaces are distinguished into public and private ones. Public workspaces are visible 
to all Octopus users so that they can send a join request. Private workspaces are visible only to their members. The 
only way to join a private workspace is through the workspace owner which is able to add and remove members to 
the workspace. As soon as the owner of the workspace adds a user to it, the user is able to see the workspace and its 
contents through the Workspace view of his/her personal page. Let us see now in more detail how you could create 
a workspace and how you could manage its members and contents.
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4.1 Creation of a workspace
Let us assume that you have created a number of pathways that you want to share with other users through a work-
space. The following screenshot depicts your Pathway view with four pathways already created. 

The first thing you have to do to create the new workspace is go to the Workspaces view by clicking on the corre-
sponding item in the views’ list on the left of your personal page. Then, click the ‘New Workspace’ button as shown 
in the screenshot below.
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After clicking the ‘New Workspace’ button, a dialogue box shows up and prompts you to provide the necessary in-
formation in order to create the new workspace. In the screenshot below you may see this dialogue box filled with 
information including the new workspace name, its description and icon. Let us assume that in this workspace you 
want to share pedagogical scenarios and lesson plans that refer to Open Discovery Space pilot activities in Greece. 
A workspace could be ‘Open’ to any user to view its contents and request to join, or ‘Private’, i.e. accessible only by 
its creator. The default option is ‘Open’ which is the option we want in our example so that every user is able to join.

After you provide all the necessary information, click ‘Save changes’ to store the information for the new workspace 
and then ‘Close’ to close the dialogue box. The workspace has been created and you can see it represented as a box 
within your workspace under the ‘My Workspaces’ tab of the Workspaces view of your personal page as depicted 
below.
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4.2. Approve requests of users to join your workspace
Being an ‘Open’ your newly created workspace is visible to all users so that they can request to join it. After sending 
a request to join, you are, as the creator of the workspace, able to review the pending requests and approve or reject 
them. For a description of this process please refer to section 2.1 of this user guide. In that section we have guided 
you through the process of requesting to join a workspace in order to be able to use a template for creating your first 
pathway. We have seen how the creator of that workspace was able to review and approve your request. Now, having 
created your own workspace, you are the one who manages the join requests of other users.

4.3. Adding/Browsing templates and pathways to a workspace
Let us see now how you could share your pathways within the new workspace you have created. Switch to the Path-
ways view in your personal page as shown below. Using the drop down menu of a pathway you may select to share 
it with a workspace (see below).
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You may select one or more workspaces with which to share your pathway as shown below. In the dialog box you can 
see a list of the workspaces. Click on the ‘Share with’ button to share the selected pathway with a specific workspace

As soon as you select a workspace to share your pathway the corresponding ‘Share with’ button changes to ‘Stop 
sharing’ to offer to you the capability to stop sharing the pathway in that workspace, if you want:
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Follow the previous steps for all the pathways that you want to share through the new workspace. After you finish, 
go back to the Workspaces view of your personal page and click on the ‘View Workspace contents’ button that cor-
responds to the new workspace as shown below:

As soon as you click that button, a new tab is created within the Workspace view that represents the new workspace 
and the pathways shared through this workspace is shown. If you share templates as well, you may see them at the 
‘Templates’ tab. The process is exactly the same as it is for Pathways; the only difference is that you have to go the 
Templates view of your personal page to find the templates that you want to share.
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5. Exploiting workspaces to share pathways and enable other users to enrich them with resources
Through workspaces, it is possible to share pathways with other users so that non-owners of pathways are able to 
view them and enrich them with resources attached to their learning activities. When accessing a workspace, a user 
is able to select a pathway to view as shown in the screenshot below:

By selecting to view a shared pathway, you are able to see its contents without changing them. You may, however, 
enrich the learning activities of the viewed pathway with additional resources. Let us see how. The screenshot below 
shows how the previously selected pathway is presented in view mode.
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To start enriching its learning activities with additional resources, first select the activity you want to enrich and then 
go to the ‘Resources’ tab of this activity and press the ‘Add Resource’ button as shown in the screenshot below.

As soon as you click this button a drop down menu shows up with a list of the various options you have: You may 
upload a file from your local storage, add a link in the web of find a resource in various repositories and external 
content sites such as Europeana, Natural Europe repository, ODS repository, SlideShare or YouTube. Let us assume 
that you want to find a resource from the ODS repository. Click on ‘Find resources ODS’.

A pop up dialogue box shows up where you can give your search keywords and the results that satisfy them are pre-
sented. Browse on the list of the resources shown and click the ‘Add resource’ button to add the desired resource(s) 
in the learning activity you are working on. When you finish, click the ‘Close’ button.
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Now you should be able to see the new resource listed within the selected learning activity. To view the resource in 
the central view pane, click on its title.

You may proceed this way to add more resources or select another learning activity to enrich.
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6. Shared editing of pathways
Sharing pathways through workspaces enables other users to view and enrich them with resources. There are cases, 
however, when you want to collaborate with other users to edit a specific pathway. In such a case, you are able to 
select the users that you want to have editing access to your pathways. First you go to your Personal Page using the 
drop down menu available through the button at the upper right part of Octopus labeled with your name. In your per-
sonal page you could browse your pathways, your templates and your workspaces. The pathways view is selected 
when you go to your personal page. Identify the pathway you want to share and click on the small circular button 
showing a downward arrowhead. A drop down menu is shown as depicted in the following screenshot. 
 

A pop-up window shows up (see screenshot on the right) where you may browse through the set of users (see 
screenshot below). To share the pathway with a specific user, just click on ‘Share with’ button inside the box repre-
senting the user. As soon you click on this button, the user is able to edit your pathway. The button changes to ‘Stop 
sharing’. In case you want to terminate sharing of your pathway with another user, you just click on the ‘Stop sharing’ 
button inside the box representing that user. 
The list of pathways that have been shared for editing with you are shown in your Personal Page, at the Pathways 
view under the table ‘Shared Editing’ next to the ‘My Pathways’ tab.
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8.3 Example 3: TRANSIt teacher training platform & ePortfolio tool

The entry point for the TRANSIt teacher training platform is the TRANSIt portal which is accessible at the link 
http:transit.cti.gr/moodle/ The TRANSIt portal is meant to serve as a web based software platform for training mod-
ules and training content developed by the TRANSIt project. It aims at covering needs regarding optimal teacher 
training on KCA issues and serving as the teacher’s community infrastructure. The TRANSIt portal is based on open 
source off the shelf software components that are integrated in order to provide a seamless user experience. The two 
major portal building blocks are Moodle which is utilized as the teacher training platform, and Mahara which serves 
as the platform that can be used by the involved teachers’ students as an e-portfolio showcase.
Moodle and Mahara are integrated with each other and behave as a single portal infrastructure, as users enjoy a 
seamless experience when switching between the two platforms. Single Sign On, a shared look and feel along with 
similar navigation logic for both tools ensure that users do not feel a transition between software tools. Moodle is 
utilized as the portal’s learning environment where teachers interact to produce, evaluate and understand knowledge 
content via sharing artifacts in the specific context. Mahara is used as the portal’s e-portfolio environment. Teachers 
take a dual role, as they are direct e-portfolio users on one hand, but also serve as mentors that foster students to 
utilize the e-portfolio TRANSIt module. School teachers use the TRANSIt e-portfolio module in order to provide e-
portfolio functionality to their students. 

Login
Users gain access to the TRANSIt portal through a login process. This is necessary so that a personalized experience 
is achieved for each user and in order to reduce spam. Guest login is available.

TRANSIt login form
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Sign up
There are two ways to create new TRANSIt portal users. 

New user creation by administrator
An administrator can create a new user through the “add new user” page which is available only for the administrator 
role. The administrator enters information such as username, password, name, role etc. 

User self sign up
The email-based self-registration authentication method enables users to create their own accounts via the ‘Create 
new account’ button on the login page.

New user screen, administrator mode

Self registration sign up page



87

Languages
The portal supports a superset of all partner country languages regarding user interface and uploaded content. 
Language packs allow trouble free expansion to other languages if required. Automatic language detection is avail-
able, based on the user’s browser language setting. One specific language can be selected as default. This setting is 
overridden by the user’s browser setting. A user can change the displayed language. This setting also overrides the 
portal default language.

Available languages

Users, roles and permissions
The TRANSIt learning environment follows a different role/permission scheme compared to the e-portfolio module, 
in order to meet different user role needs as the prior is aimed at teachers learning and the latter at student display-
ing and social networking.

Moodle: user roles
Regarding the learning environment, a role is a set of permissions that apply to it vertically. Roles are assigned to 
users in specific contexts. The combination of roles and context define what a user can and cannot do. Contexts form 
a hierarchy. Any role with a specific permission for one context inherits this permission to lower level contexts. Roles 
are defined and edited by the portal administrator, who can assign capabilities to roles.Users on a Moodle platform 
are always assigned one or more roles – again, just like in a real learning environment. Depending on one’s role, one 
has certain privileges or permissions and is allowed to do (and see) more or fewer things on the platform and within 
a particular course – or has more duties. 
The top role in Moodle is called “administrator role”. The person with this role can also install additional modules or 
plug-ins.
Users granted the “teacher role” have full editing rights for their courses and are in full control of the students en-
rolled in your course. 
Learners are assigned the “student role”. “Student role users cannot create or edit Moodle activities or items, and 
cannot access items hidden by a teacher. Also they do not have access to course reports or statistics. 
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Mahara user administration page

Mahara: user roles
The top role in Mahara is called “site administrator”. The person with this role can also install additional modules or 
plug-ins, create new users and generally execute almost any task on the e-portfolio module.

Learners are assigned the user role. They can use the e-portfolio functionality to showcase their artifacts, communi-
cate and connect with other users, join groups etc.

Role creation and permission administration page
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Available upload content types

Add new course page

Content
The TRANSIt portal is capable of hosting a variety of content formats that are utilized to support teacher training 
by being added to courses. Content files can be presented as individual items or bundled in folders. Available file 
formats include pictures, documents, spreadsheets, audio/video files, folders, IMS formatted material, external urls, 
html files etc. Permissions regarding access to content are derived from role/context combination.

Courses
Courses serve as repositories for specific thematic areas. Essentially it is an area where a teacher places learning 
materials and activities such as assignments and quizzes for students to complete. Each course has a main page 
that is managed by the teacher. Various course layouts are available such as weekly format, topics format and social 
format.
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Students can be enrolled manually by the teacher, automatically by the administrator, or they can be allowed to 
enroll themselves.

Enrolling users to a course

Courses are organized in categories, which can be added/deleted/edited/moved. Users enroll to course categories. 
Course categories can be nested because sub-categories are supported. For each course various attributes are edit-
able such as a full and short name, course category, start/end dates, description, summary etc. 

Workshop
Workshop displays similar functionality as activities, introducing peer assessment options. After submission there 
are two grades for a student: their own work and their peer assessments of other students’ work. The submissions 
are assessed using a structured assessment form made by the course teacher and which facilitates multi-criteria 
assessment. Each participant gets two grades, one regarding how well they did on their assignment and another 
regarding how well they assessed their peers. 

Badges
TRANSIt offers badge functionality in a way totally compatible with Mozilla Open Badges. Badges created in the 
TRANSIt portal can be displayed on the user’s portal profile or can be published to their Open Badges backpack.  
There are two kinds of badges: TRANSIt badges which are available portal-wide and are related to TRANSIt wide 
activities such as finishing a set of courses and, course badges which are offered to users enrolled to a course and 
are related to achievements accomplished inside a course.
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Badge creation page

Badges can be issued automatically upon an event (ie course completion, completion of a course set, assignment 
completion etc) or manually by a user that has been granted a badge issuing role. Badges can be set to expire after a 
specific expiration date set by the badge author. If the email address a user has for TRANSIt is the same as their Open 
Badges email address, then they will be automatically connected and may choose to disconnnect if they wish. If the 
email address a user has for TRANSIt is not the same, then they can add the email address which will connect them to 
their backpack. They can then choose to “push” to their backpack badges which they have earned on TRANSIt. 

e-portfolio functionality
With the TRANSIt ePortfolio users can record evidence of lifelong learning – such as essays, artwork or other such 
things they produce that can be stored digitally. Such things are called artefacts. Each user can control which items 
and what information (aka artefacts) within their portfolio other users see. To facilitate this access control, all arte-
facts shown to other users need to be arranged into one area, which is called a page. Each user can have as many 
pages as they like, each with a different number of artefacts, intended purpose and audience. Audience or the people 
a user wishes to give access to your page, can be added as individuals or as a member of a group. It can even be 
made publicly available. A single page or a collection of pages can make up a user’s portfolio. Unless artefacts are 
placed in a page, they are not visible to anybody but the user they belong to. Users can use files that tey uploaded or 
journal entries they wrote in as many pages as they wish without any need for multiple artefact copies. For example 
each user could create a page for friends and family that includes holiday photos and a personal journal, a page for 
a tutor which includes assessments and reflective learning journal or, a page to showcase best pieces of work and 
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résumé for potential employers. Each TRANSIt user can create portfolio pages, create collections to bundle portfolio 
pages, share pages and / or collections, export their portfolio, give feedback on artefacts and pages or view their tag 
cloud and change tags.

Social networking
Groups
Groups can be used for collaboration among users as they offer the possibilities to discuss topics in fora, create and 
edit pages and collections together, share files and pages and submit pages for assessment / feedback. Groups can 
be created by every user, staff or administrators only. 

 

Friends
A user’s friends are a special group of users. A user can share portfolio pages or collections easily with them and get 
in touch with them quickly by going to this page. They differ from a regular group in that they do not have discussion 
forums, pages or shared files. If a user wishs to have access to those with their friends they have to create a regular 
group for them. A user can request other users’ friendship by going to their profile page and click the Request friend-
ship link or, go to the Find friends page and search for potential friends there.

Group creation page
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A typical user’s friend page on TRANSIt portal



94

Training Scenarios8



95

U s e  C a s e s /
U s e r  g e n e ra t e d  C B L  re s o u rc e s

9

All training materials used during the pilots, the five days 
courses (TRANSIt summer and winter schools), as well 
as the user-generated content, that can serve as use 
cases for interested education stakeholders around the 
theme of competence based learning can be accessed 
through the TRANSIt portal (http://transit.cti.gr/moo-
dle/), as well as the TRANSIt EN community (http://por-

tal.opendiscoveryspace.eu/community/training-teach-
ers-competence-based-educationtransit-73929) and 
multilingual sub-communities on ODS Portal. 
The following table lists indicative user generated learn-
ing scenarios covering a variety of subject areas and 
Transversal Key Competences, created by participants 
in TRANSIt training activities. 
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Figure 4 Competence based learning scenario “Making Bridges” 
uploaded on Octopus Authoring/Learning Design Tool

Figure 5 Example of cross-curricular CBL scenario “3d printing of a minoic vase” - Connection with the National Cur-
riculum, eResources used (also from the National Aggregator/Harvester “Photodentro”), http://portal.opendiscov-

eryspace.eu/el/scenarios-view/FWq$2F$$2F$g3aA1Ep5NAYqEPUfw$3D$$3D$
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The key competence acquisition (KCA) by every young 
person is one of the long term objectives of the up-
dated strategic framework for European cooperation. 
Most of the EU Member States are formulating and at 
least beginning to implement policies that move their 
school systems from being predominantly input led and 
subject-oriented towards curricula which include com-
petences, cross-curricular activities, as well as a focus 
on learning outcomes. Yet, these developments do not 
necessarily result in significant, widespread changes in 
practice. The difficulty is in all cases translating these 
policies into practice. The challenge of supporting such 
initiatives, harnessing that innovation and bridging the 
gap between policy and practice on a wide scale is an 
issue. 
The TRANSIt approach is in accordance with the above 
mentioned European Union and national policies and 
aims at pointing out the significance of their implemen-
tation firstly in partner countries and in a second level 
Europe wide. To this end, the TRANSIt project will try 
to provide a pilot teachers training methodology on the 
didactics and e-assessment of key transversal compe-
tences with use of online content and innovative teach-
ing techniques, which could be adopted by interested 
stakeholders promoting educational change.  
This Trainees’ Guide arises from user needs analysis as 
well as a state of the art review and is summarizing the 

generic patterns in the project’s training process. The 
Guide is available both as a printed document, as well as 
in electronic format. This guide is addressed to project 
partners and the school teachers all around Europe. This 
Guide/Report was designed in order to help teachers’ 
Professional development and competence acquisition in:

•	 Facilitating Student Learning 
•	 Assessing and Reporting Student Learning Out-

comes 
•	 Engaging in Continuing Professional Development 

& 
•	 Establishing Partnerships and Collaboration via en-

gagement in the teacher communities created for 
the theme of CBL on Open Discovery Space Portal

 
The training methodology, design as well as the ge-
neric training modules that have been designed on the 
themes of designing, preparing, running and reviewing 
learning activities are presented, as well as indicative 
user generated material that could be useful for teach-
ers (example scenarios and strategies for CBL teach-
ing). More specifically, the variety of training resources 
in digital format, used to support teachers during the 
implementation of the training activities, guidelines on 
how to use the TRANSIt portal, communities, eportfolio 
and the ODS learning authoring tools. 
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